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biliteracy experiences and 
nurture bilingual readers. 

The unit design is based on Escamilla et al. (2014) �^�Z�}�o�]�•�š�]�� ���]�o�]�š���Œ�����Ç �(�Œ���u���Á�}�Œ�l,�_ which 
conceptualizes biliteracy instruction as a system that always supports the interaction of 
listening, speaking, reading, writing, and metalinguistic reflection. These five elements are 
intrinsically connected to one another during instruction. 

The central text of this unit is My Name is María Isabel/Me Llamo María Isabel by Alma Flor 
Ada. The main character of the book, María Isabel Salazar López, is a Puerto Rican girl starting 
in a new school. On the first day at her new school, her teacher decides to call her Mary López 
instead of using her full name, María Isabel �t for her two grandmothers �t because there are 
two others � M̂arías�_ in the class. Throughout the book, María Isabel struggles with the change, 
while at the same time, she faces increasing responsibilities at home and has to adjust to a new 
school environment. This powerful book addresses themes such as personal identity, prejudice, 
responsibilities, and power differences. The book also speaks to the experience of many 
immigrant children. The book is available both in English and Spanish, so teachers can use it in 
the language of instruction, whether they are working in a side-by-side model or a self-

1contained model. 

As a bilingual author, Alma Flor Ada uses translanguaging in her writing. Translanguaging is the 
norm in multilingual communities and families (García & Li Wei, 2014), and often manifests in 
�u���u�����Œ�• �^�u�]�Æ�]�v�P�_�����]�(�(���Œ���v�š �o���v�P�µ���P�����‰�Œ�����š�]�����• �(�o�µ�]���o�Ç ���• �š�Z���Ç ���}�u�u�µ�v�]�����š�����Á�]�š�Z �}�v�������v�}�š�Z���Œ. 
�d�Z�}�µ�P�Z �•�}�u�����u�]�P�Z�š���Œ���(���Œ �š�} �š�Z�]�• ���• �^���}�������•�Á�]�š���Z�]�v�P�_ �}�Œ �^�^�‰���v�P�o�]�•�Z�U�_�������š�Œ���v�•�o���v�P�µ���P�]�v�P 
�‰���Œ�•�‰�����š�]�À�����u���]�v�š���]�v�• �š�Z���š���]�š���]�• �����š�µ���o�o�Ç �i�µ�•�š���š�Z�����µ�•�����}�( �u�µ�o�š�]�o�]�v�P�µ���o���•�‰�����l���Œ�•�[���(�µ�o�o���o�]�v�P�µ�]�•�š�]�� 
�Œ���‰���Œ�š�}�]�Œ�����]�v �Á���Ç�• �š�Z���š�����}�v�[�š�����o�Á���Ç�• ���o�]�P�v �Á�]�š�Z �u�}�v�}�o�]�v�P�µ���o���‰�Œ�����š�]�����•�X��As students read the 
book, we suggest that the teacher guides them to pay attention to how the author uses 
language and begin to think about how authors use translanguaging as a literacy device (i.e.: 
why Alma Flor Ada might have chosen to keep certain words in Spanish in an English version of 

1 In a Dual language program with a side by side model, one teacher teaches exclusively in English and another 
teacher teaches exclusively in the LOTE. In a self-contained model, one teacher provides instruction in both 
languages to the same group of children, alternating the language of instruction. 
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-\NYSED 

4W6: Conduct research to answer questions, including self-generated 
questions, and to build knowledge through investigating multiple aspects 
of a topic. 

4SL1: Engage effectively in a range of collaborative discussions with 
diverse partners, expressing ideas clearly, and building on those of others. 

Content Objectives Students will be able to: 
�x Demonstrate their understanding of a fictional text, using evidence 

from the text. 
�x Identify how language shapes the social groups to which they belong. 
�x Explain �š�Z�������}�v�����‰�š �}�( �•�}���]���o���P�Œ�}�µ�‰�• ���v�� �Z�}�Á �]�š���•�Z���‰���• ���Z���Œ�����š���Œ�•�[��

actions. 
�x Create and present a text or dramatization in response to a short 

chapter book. 
General Linguistic 
Objectives 

Students will be able to: 
�x Use their full linguistic repertoire to gather information through 

research. 
�x Draw on their home languages to use narrative techniques, such as 

dialogue or description, to develop experiences and events in their 
writing. 

�x Use their full linguistic repertoire to act out scenes from the book. 
�x Compare/contrast 
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-\NYSED 
Chapter Summaries and Questions for Discussion2: 

Chapter One: María Isabel is anxious as she gets ready to go to her new school. She puts on her 
best dress but falls on the way to the school bus, getting her dress dirty and bloodying her 
knee. 
�x Personal Connection: Think about your first day going to school. How did you feel? What 

were your expectations? 
�x Reading Comprehension: How do you think that María Isabel and Antonio felt on their first 

day at a new school? How do you know? Explain, using evidence from the text. 

Chapter Two: When María Isabel walks into her new classroom, her teacher informs her that 
she is �P�}�]�v�P �š�} �����o�o���Z���Œ �D���Œ�Ç �>�}�‰���Ì���^because there are already two María�• �]�v �š�Z�������o���•�•�X�_ When 
the teacher calls on her later in the day, María �/�•�������o�����}���•�v�[�š���Œ���•�‰�}�v�� ���������µ�•�����•�Z�������}���•�v�[�š��
recognize her �^�v���Á name.�_ 
�x Personal Connection: What do you know about your name? Where does it come from? 

What does it mean? 
�x Reading Comprehension: How do you think María Isabel feels about her teacher calling her 

Mary López? How do you know? Explain, using evidence from the text. 
�x Language Analysis: When the author describes María �/�•�������o�[�• �(�]�Œ�•�š���š�]�u�����]�v �Z���Œ ���o���•�•�U��she 

writes that the teacher asked her name and she responded: �^�ZMaría �/�•�������o���^���o���Ì���Œ �>�}�‰���Ì�[. In 
Spanish she would have added �Zpara servirle�[�_. Why do you think that the author wrote the 
last phrase in Spanish? 

Chapter Three: María Isabel makes new friends during recess. 
�x Personal Connection: How would you describe the connection between your name and your 

sense of who you are? 
�x Reading Comprehension: Why do you think that María 



   

 

   
  

 
     

     
   

 
     

       
 

  
  

   
 

  
  

  
  
   

   
  

 
  

   
  

 

  
 

  
    

     
  

     
   

   
    

  
 

  
  

 
  

     
    

    
   

     
 

   
     

 
   

 
  

    
    

   
  

-\NYSED 
4W4: Create a poem, story, play, art work, or other response to a text, 
author, theme, or personal experience. 

4W6: Conduct research to answer questions, including self-generated 
questions, and to build knowledge through investigating multiple 
aspects of a topic. 

4SL1: Engage effectively in a range of collaborative discussions with 
diverse partners, expressing ideas clearly, and building on those of 
others. 

Content Language 
and Objectives 

Content Objectives: 

Students will be able to: 
�x Demonstrate their 

understanding of a 
fictional text, using 
evidence from the text. 

�x Conduct an interview as 
a primary source of 
information. 

�x Synthesize information 
from multiple sources on 
a topic. 

General Linguistic Objectives: 

Students will be able to: 
�x Track and describe their 

connections to the book using all of 
their language practices. 

�x Design interview questions for 
family members and conduct 
interviews using English, Spanish 
and/or other languages spoken by 
family members. 

Language-specific Objectives 
(Spanish): 

Students will be able to: 
�x Present their findings orally about 

family naming practices, in Spanish. 
�x Synthesize information that they 

gathered in the interviews, in 
Spanish and present it to the rest of 
the class. 

�x Use text-based evidence in Spanish 
to support their analysis of the text. 

Language-specific Objectives (English): 

Students will be able to: 
�x Present their findings about family 

naming practices orally, in English. 
�x Synthesize information that they 

gathered in the interviews, in 

8 
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Creating Individual Name 
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-\NYSED 
Resources and Supplemental Texts 

In chapter two, �š�Z�����š�������Z���Œ ���Z���v�P���• �D���Œ�_�����/�•�������o�[�• �v���u�����š�} �D���Œ�Ç �>�}�‰���Ì�X��After reading chapter 
two, you could divide the students into groups and give each group one of the �•�Z�}�Œ�š�����Z�]�o���Œ���v�[�•��
books below, all of which tell the stories of characters who are embarrassed or insecure about 
how their peers react to their names. This can help students compare the experiences of the 
characters in these ���}�}�l�• �Á�]�š�Z �D���Œ�_�����/�•�������o�[�•�X���W�Œ�}�À�]�������������Z �P�Œ�}�µ�‰ �Á�]�š�Z �����o�]�•�š���}�( �Œ�}�o���• �(�}�Œ �š�Z�� 
discussion (e.g. facilitator, time keeper, note taker), then: 

1. Ask the students to read the books.  
2. Discuss: How are the issues that the main characters face similar/different from María 

�/�•�������o�[�•�M 
3. Share with the class a summary of the the book and one or two key ideas from their 

discussion. 

You can also ask students to pay attention to the languages that the author uses in the book. If 
�Œ�������]�v�P ���µ�Œ�]�v�P ���������•�]�P�v���š���� �^���v�P�o�]�•�Z �š�]�u���U�_���Ç�}�µ �u�]�P�Z�š�����•�l �Zow and why does he/she 
incorporate languages other than English? �/�( �Ç�}�µ ���Œ�����Œ�������]�v�P ���µ�Œ�]�v�P ���������•�]�P�v���š���� �^�^�‰���v�]�•�Z 
�š�]�u���U�_���Ç�}�µ �u�]�P�Z�š�����•�l �����•�]�u�]�o���Œ �‹�µ���•�š�]�}�v ���• �Á���o�o����s ask students to find Spanish/English cognates 
or have students write about the English-language books they read in Spanish. 

My Name Is Yoon by Helen Recorvits: Yoon's name means Shining Wisdom, and when 
she writes it in Korean, it looks happy. When her father tells her that she must learn to 
write it in English, Yoon isn't sure that she wants to be Yoon at her new school, so she 
tries out different names. 

Chrysanthemum by Keven Henkes: This is a story about a girl who thinks that her name 
is absolutely perfect until her first day of school, when she gets teased by other children. 

The Name Jar by Yangsook Choi: Unhei just moved from Korea and is anxious to get 
American kids to like her. So when she introduces herself on the first day of school, she 
tells the class that she will choose a name by the following week. 

René Has Two Last Names by René Colato Laínez: This is a bilingual picture book about 
a boy from El Salvador who helps his classmates understand a Latinx cultural tradition of 
using two last names through a class project to create a family tree. 

11 
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-\NYSED 
evidence to support their 
thinking. 

�x Demonstrate their 
understanding of the 
concept of social groups 
and analyze how they 
shape characters�[ 
actions.ew 

�x Discuss how language shapes the 
social groups to which they 
belong. 

Language-specific Objectives 
(Spanish): 

Students will be able to: 
�x Use language structures in 

Spanish to express comparisons 
and connect discourse. 

�x Provide supporting details using 
complete and varied sentences in 
Spanish. 

Language-specific Objectives 
(English): 

Students will be able to: 
�x Use language structures in English 

to express comparisons and 
connect discourse. 

�x Provide supporting details using 
complete and varied sentences in 
English. 

Activities and 
Assessments 

Mapping Social Groups: 
�x Begin by explaining that we all 
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-\NYSED 
Ask students to discuss a scene from the book and reenact it. You 
could also give them the opportunity to modify the scene, for 
example, they could change the dialogue between characters. To 
���µ�]�o�� �•�š�µ�����v�š�•�[���u���š���o�]�v�P�µ�]�•�š�]�� ���Á���Œ���v���•�•, ask the students to also 
think about which characters would use what language and why? 
�x After they act out the scene, students should have a chance to 

debrief: How do the characters react to the situations in these 
scenes? 

�x How did you choose to represent it? What evidence from the text 
did you use? 

You can model the process by reading the excerpt in chapter 4 in 
which the teacher calls on María Isabel to tell what she knows about 
the pilgrims and María �/�•�������o�����}���•�v�[�š���Œ���•�‰�}�v�� ���������µ�•�����•�Z���������o�o�• �Z���Œ 
�ZMary López�[. This is an opportunity to discuss: 

�x How do you think María Isabel felt? 
�x How did the author use language in the text to show it? (Think 

about the dialogue and how she shows María�[�• inner thinking.) 
�x How would you act out this scene to convey the characters�[ 

feelings? 

Reading Journal Reflection: What social groups do you identify with? 
How do those groups shape who you are and how you think? 
You can use the template provided in Appendix II(p. 23) 
Extension: Using the book Yo Soy Muslim (See reading list below), ask 
students to write their own version of an identity poem, including all 
the groups to which they belong. Encourage students to practice using 
both English and Spanish in their poems purposefully, as well as a 
variety of narrative devices. You might even ask that they write a 
short reflection on how they used their two languages in the poem 
and for what reasons. 

Possible scaffolds 
and ideas for 
differentiation 

�x Students can create concept maps for their independent reading 
books in partnerships/small groups, rather than individually, using 
both English and Spanish. 

�x No matter what the language of the day, encourage students to 
use both English and Spanish in their dramatizations of their 
scenes from the book and ask them to explain their own linguistic 
choices. 

�x Tell students that partner talk and reading journals can be 
completed in either/both English and Spanish, but embed a short 
language-specific task in each of these activities (see the Partner 
Talk Template in Appendix I for an example). 

15 
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-\NYSED 

Week 3: Standing up and Speaking Out 

Weekly Overview: 

This week explores the theme of standing up and speaking out through the experiences of 
María Isabel. We recommend reading the last three chapters of the book. In order to deepen 
their analysis of the text and help them create their own narratives, students will engage in the 
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-\NYSED 
Resources and Supplemental Texts 

Below is a list of books based on stories of children who stood up for an issue that they felt 
strongly about. Before asking students to write a personal narrative about a time when they 
decided to stand up to someone with more power, you can read one of these stories or ask 
them to read them in small groups and discuss: 

�x What was the issue that the character in this book faced? 
�x How did she decide to face it? 
�x What narrative devices did the author use to show how the character felt? 
�x How do the issues brought up in this story compare to María �/�•�������o�[�• �•�š�}�Œ�Ç�M How do 

they compare to your own story? 

The Youngest Marcher: The Story of Audrey Faye Hendricks, a Young Civil Rights Activist by 
Cynthia Levinson: This book tells the story of Audrey Faye Hendricks, the youngest known child 
to be arrested for a civil rights protest in Birmingham, Alabama, 1963. 

Brave Girl: Clara and the Shirtwaist Makers' Strike of 1909 by Michelle Markel: This book tells 
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-\NYSED 

Culminating Project 

For the final performance task, students will be asked to write a personal narrative about a time 
when they had to decide whether or not to stand up for their ideas. 

Throughout this unit, the children have made personal connections to María �/�•�������o�[�• story 
through class discussions, reader�[s notebook entries and dramatizations to analyze key scenes 
in the story. They also extended the book to explore family histories and cultural traditions. 
They discussed how people identity with different social groups and how that affects their 
motivations and ability to act in the world. In the last week, based on María �/�•�������o�[�• ���Æ�‰���Œ�]���v����, 
they will share their ideas about a time when they wanted to stand up for their ideas and use 
those for inspiration to write their own personal narratives. 

To scaffold the writing process, students should use their full linguistic repertoire. While the 
final project might be produced mainly in one of the languages of instruction (Spanish or 
English), it is important to encourage students to make their translanguaging exTr 0 12 72.025  to 











   

 

  
      

 
      

 

 
     

 
 

 
        

 

 
      

 

 
 
 

  

-\NYSED 
Appendix V 

Creating an Outline for Personal Narrative Template 

What was the main issue or conflict? 

What were your thoughts and feelings? 

Did you stand up for your ideas? Why? Why not? 

What were your thoughts and feelings afterwards? 

26 
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